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Imagine operating your school without a budget or a business manager. 
Instead, you charged parents whenever a cost arose. Utter chaos! 

What is true for the business operations of the school is also true for the devel-
opment program. Without a development plan and someone to run it, schools 
end up doing public relations and appeals as the need arises, and the result is a 
plethora of ineffective, counter-productive and non-stewardly fundraisers and 
campaigns. Then, when enrolment suddenly drops, the cry goes up, "What’s 
happening and why isn’t anyone doing anything?’"

If someone asked to see your school’s budget, I’m sure you could provide one 
quickly. You wouldn’t have to create one in order to respond to the request. 
The same should be true for the annual development plan. As an administra-
tor or board member, do you have one at hand that you can pull out to show 
someone what you are doing, and to check on progress throughout the year? 
If you don’t, now is the time to set in motion the steps to ensure that you have 
one for the next school year. 

And, just as an annual budget is concluded with a financial statement, so too 
an annual development plan is concluded with a report which analyzes the 
results of the plan, measuring success against the goals of the plan.  

A development plan is usually in the form of a table. On the left are all the 
areas of development: data management; communications; community, 
public, church, and alumni relations; recruitment and retention; fundraising 
and planned giving. In the next columns, the plan shows the specifics events, 
program, and activities that will be used to accomplish your goals. Measurable 
goals are listed and progress towards those goals is monitored. The table lists 
who is responsible for each area and what the costs of the program will be.  

It takes a small group of people to put the plan together. When it is complete, 
both the administration and board need to review and approve it. Once the plan 
is in place, the board needs to ensure that resources are provided to implement 
the plan. And the board should review quarterly updates on progress, just as 
they receive and review quarterly financial statements. 

Remember, if you don’t know where you are going,  
any road will take you there. 
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Gerry Ebbers • SCSBC Consultant for Stewardship and Development

Gerry Ebbers  (geraldebbers@shaw.ca) is the SCSBC  
Consultant for Stewardship and Development. Email Gerry  

if you would like assistance with creating a development plan.

and Work Your Plan 
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Do you believe a child’s ordinary moments of play are full of 
learning? In recent visits to kindergarten and preschool class-
rooms, I had the privilege to spend hours observing children 
playing in their classrooms and in the school yard. My observa-
tions are nothing short of astonishing. 

Scenario One
“I’m an eagle,” the kindergarten boy said to the princess.

“But you’re still my baby, right?” she asked. With a quick nod, 
and with extended arms flapping behind his back, the eaglet 
flew past various play centres in search of food. Returning to his 
cardboard nest in the middle of the playhouse, he confronted an 
intruder. “What are you doing here?” he asked the newcomer. It 
was obvious to him that she, a salamander, had to leave his nest 
since salamanders are outdoor animals. He, on the other hand, 
had to be indoors. “How come?” she asked. He looked at her 
earnestly and said, “I’m a bird! I can be in or out.”

Scenario Two
The dice rolled four. Aaron added four more Unifix cubes to his 
second ten-square frame. “I only need a three, then I win!” 

“But I only need two! I will win faster,” Simon countered. He 
rolled a three. His disappointment was evident. The rule is that 
you have to roll the exact number of spaces left on the card; you 
cannot overshoot. 

Aaron rolled a two. He raised his arm in victory. “Yes!” He placed 
three Unifix cubes on the ten-square. “Hey …!”  Then, peals 
of laughter burst from both boys. Clearly the sneaky surprise 
trumped a win or loss.

Structured and Unstructured Play
The two scenarios are examples of unstructured and structured 
play, or child-initiated and teacher-initiated play. In the eaglet 
scenario, the children chose their own imaginative play. Their 
dramatic play was constantly reinvented as children left or 
joined the group. Perhaps with no apparent purpose, their play 
brought together everything they had learned and wondered 
about.1 In the second scenario, all children were playing the 

same game, as directed by the teacher. There was no choice; 
the materials were the same, the rules were the same, and the 
object of the game was the same – to count and fill the two 
ten-square frames as quickly as possible. Both teachers provided 
a thoughtful environment with meaningful materials to engage 
students in their play albeit their goals were different. 

Unstructured and structured play are both necessary in the 
learning environment. It is tempting to believe that unstruc-
tured play is real play and that structured play is work. Likewise, 
it tempting to believe that unstructured play is non-learning and 
that structured play is learning. In the hands of a skillful early 
learning educator, planning for both throughout the day allows 
the teacher to teach multiple concepts.

Benefits of Play
Nowhere in history have children been more sedentary than in 
the last two decades. Numerous research studies have shown 
the correlation between the loss of play and children’s poor 
health. Advocates for play cite that play boosts levels of fitness, 
lowers anxiety and depression, decreases acts of aggression, 
and helps children self-regulate. Furthermore, particularly with 
more outdoor play and appropriate rough and tumble play, 
children are less likely to be diagnosed with ADHD and placed 
on medication. Encouraging children to develop imaginative or 
creative play can offset a tendency towards a growing addiction 
to digital media. Best of all, playing outdoors promotes a child’s 
delight in nature, in God’s created world. 

According to the Alliance for Childhood,2 children ought to 
have a minimum of 60 minutes of free play time per day. Our 
preschools already have many opportunities scheduled in the 
preschool day for children to play. In fact, they are legislated 
to provide “each child with daily outdoor play periods unless 
weather conditions would make it unreasonable to do so.” 3 
The BC Ministry of Education’s Primary Program: A Framework 
for Teaching, and the Full-Day Kindergarten Program Guide 
advocates for play-based learning, implying that schools should 
increase the amount of play during the school day. But we do 
not need research or government mandates to tell us that play  
is an essential component of learning.

Learning Through Play Joanne den Boer • SCSBC Director of Learning   



of children’s total development as persons. Through active play, 
they learn a great deal about God’s world and how they relate to 
it. Play promotes independent discovery and creativity as well 
as language development and communication skills. Hands-on 
experiences foster intellectual growth. Through play, children 
express and enhance their intellectual, emotional and physical 
energy and well-being.11

Play is equally necessary for older children. What are the school’s 
policy and practices regarding adequate play time through 
recess and lunch hour activities? Should a student miss recess 
to catch up on work, or go out to play? What can the school do 
to promote active play on rainy days? What could a play-based 
learning program look like at all grade levels?

Quietly watch a child play. Observe middle school students tinker 
with materials. Notice what they learn; you’ll be astonished too!

1 www.bced.gov.bc.ca/early_learning/.../early_learning_framework.pdf, p. 12
2 www.allianceforchildhood.org
3 http://www.bclaws.ca/EPLibraries/bclaws_new/document/ID/

freeside/12_332_2007, Section 45(3)
4 Bergen, D. The Role of Pretend Play in Children’s Cognitive Development. 

Early Childhood Research and Practice. Vol. 4, No. 1. http://ecrp.uiuc.edu/
v4n1/bergen.html

5 Wenner, M. The Serious Need for Play. Scientific American Mind. January 28, 
2009. www.uwsp.edu/hphd/gesell/pdfs/needForPlay.pdf

6 Encylopedia on Early Childhood Development. Synthesis on Play. October 
2010. www.child-encyclopedia.com/pages/PDF/synthesis-play.pdf

7 Fowler, S., Van Brummelen, H., Van Dyk, J. (1990). Christian Schooling : 
Education for Freedom. Potchefstroom University for Christian Hic. p.7

8 ibid, p. 9
9 ibid. p. 19

10 SCSBC. Living, Loving and Learning: A Kindergarten Resource. (1999). p. 4
11 ibid, p. 8,9

Preparing and equipping teachers to implement 
play-based learning with a biblical worldview

June 28-29, 2011

Early Learning Conference
PLAYSCAPES

 With presenters Joanne den Boer, Rona Cahen, Johanna 
Campbell, Betty Cleland, Susan Dick, Mary Ruth Downs, 

Patricia Field, Kimberly Franklin, Catherine Humphries,  
Colleen Politano, Pamela Quigg and John Vanderleek. 
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Science or Scripture?
Scientific research has contributed much to education in terms 
of linking connections between cognitive development and 
pretend play 4, between face-to-face interaction and social 
development 5, between various sub-types of play and academic 
competence in later years.6 Research has helped educators 
better understand brain neuroplasticity, how boys and girls 
learn differently, and how learning spaces affect learning. These 
have influenced many educational programs in Canada to move 
towards a play-based learning program, especially in schools 
offering full day kindergarten. This research is important; yet it 
behooves us not “to ascribe an authority to science that does 
not legitimately belong to it” and to resist “the widely accepted 
notion that scientific knowledge is a superior kind of knowledge 
based on an autonomous scientific authority.” 7 The authority of 
science, even on the matter of play, is subject to the authority 
of Christ the Lord and to his Word.8 Science, as part of God’s 
creation, must fall in with “the created order in determining how 
to meet the Scripturally-revealed normative condition for the 
training of children”. 9

It is within the created order that children typically develop 
along a continuum of milestones characteristic to chronologi-
cal ages and stages. This requires teachers to provide a learning 
environment that acknowledges the variety of learning styles 
in children, the range in learning pace, the various interests 
of children, and the need for developmentally appropriate 
materials and activities. Attention to these go a long way to 
honour God’s command to not exasperate his children. In other 
words, a normative condition of Scripture would see classrooms 
create an environment that promotes play to allow children to 
develop on their God-given timeline.

Implications for Schools
The Christian classroom helps children to develop as responsive 
disciples of Jesus Christ as they play.10 Play is a necessary part 

Joanne den Boer (joanne.denboer@twu.ca) is the SCSBC  
Director of Learning, focusing on Early Childhood - Elementary

Educators are invited to attend SCSBC's Playscapes confer-
ence on early learning in preschool to Grade 1. It is a unique, 
not-to-be-missed opportunity to explore the latest research, 
benefits, and processes of play-based learning encompassing 
a wide range of subjects and expected outcomes. 

Registration is now open, and conference housing is available 
on the campus of  Trinity Western University. Participants are 
eligible for a certificate for ten hours of professional develop-
ment. As well, the conference offers the opportunity to earn 
one university credit by enrolling with TWU for one additional 
day of class with Joanne den Boer. For the course syllabus see 
www.twu.ca/extension/program/teachers/summer.html

www.playscapes.scsbc.net



Does the order of your board meeting agenda ever change? Or does last month’s agenda simply get recycled 
with a new date and a different person assigned to bring refreshments and close in prayer? Does the tyranny 
of the urgent prevent your board from focusing on the more important issues facing the school’s future? Is the 
principal’s report always placed ahead of the finance committee report? Does your school board spend the 
majority of its time on matters pertaining to the current school year, or on the school of the future? 

If a similar situation happens to your board, what can you do?

as Chair/Board member:
Ask if the issue is truly urgent. There is a high probability that the 
urgent matter is operational if the decision needs to be made 
today. If it is an operational issue, redirect the discussion to the 
development of a policy, otherwise delegate the decision to the 
principal, removing it from further board discussion.

Board meetings are to be strategic and long-term focused and 
therefore no decision typically is so urgent that prior information 
cannot be provided, especially with today’s technology. Insist 
that information be provided well in advance, prior to making a 
decision.

Do not force a close decision for the sake of expedience. Give 
board members time to digest the information and make a 
decision the next week or month via a conference call, or better 
still, at the next board meeting. Giving in to urgency often leads 
to a poor decision, and reduces the respect of people who take a 
more thoughtful approach to making decisions.

Help administrators understand that the board’s role is to 
represent and protect the interests of the school community as a 
whole. In that role, their fiduciary responsibilities require them to 
make decisions with analysis and information rather than rubber 
stamping administrators’ recommendations.

as administrator:

Recognize that the majority of people want information in 
advance so they can reflect on the options, facts, and situation.

Recognize that many people do not make important decisions 
quickly, such as the same day as receiving new information, 
even if you think the preferred option makes total sense. Due to 
the power of our subconscious, almost everyone makes better 
decisions after sleeping on new information.

Recognize that one of the board’s key roles is to help make sound 
strategic and long-term decisions, and to do that well its board 
members need information, analysis, and options. 

Most items that require quick decisions tend to be operational 
and managerial in nature. Boards should ensure that policies and 
procedures are in place to assist the administration in being able 
to make these decisions without board involvement. 

Important or Urgent: What Makes It on 

The majority of board 
agenda items ought to reflect 
strategic initiatives that will 
advance the mission of the 
school for years to come. 

Increasingly, school boards are being challenged to be more 
strategic, to spend up to 80% of their time on the school that 
doesn’t currently exist – your school next year, in five years, or in 
2024 when your current preschoolers will graduate. Ideally, the 
remaining 20% of a board’s time should be spent monitoring 
matters relating to the current school year. 

Consider the following 
scenario: 1 John, a 
quiet, mild-mannered 
board member, was 
frustrated that yet 
again an urgent item 
was on the board’s 
agenda, trumping the 
anticipated discussion 

on the impact that emerging educational trends will have on the 
school. The board was told they had to make a decision that day. 
This was extremely aggravating for John whose nature was to 
reflect and think about possibilities before he made any decision 
either at work or home. The problem was that he was not good at 
challenging the chair or the principal in such a situation.

Susan, on the other hand, harshly criticized George, the 
principal, for not sending background information in the board’s 
pre-meeting package. George ignored her comment, insisting 
he needed a decision that day and pointing out that the board 
members now had the information. If they are so educated and 
bright, he thought to himself, they can make a decision. All they 
have to do is follow my recommendation. Susan, raising her 
voice, said, “If it was that important, then why didn’t you send 
the information in advance?” She continued by asking questions 
– a lot of questions. George could not fully answer all of the 
questions, and raising his voice, said,  “All I am asking is for you to 
trust my judgment as principal and approve this today.”  George 
was further offended when another board member shared that it 
was not about trusting the principal’s judgment or recommenda-
tion; instead it was about making sound decisions and policies on 
behalf of the school community as a whole.

Instead of a healthy, strategic discussion as the agenda had 
indicated, strong emotions erupted, leading to threats and 
political statements. Board members argued. Some were sympa-
thetic to the principal’s request and ready to move on, while 
others wanted to mull it over. Confidence in the principal and 
chair were definitely weakened. In haste, relationships had been 
damaged and would take some time to repair.

4
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Henry Contant (contant@twu.ca)  
is the SCSBC Executive Director
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When board members gather together a dozen times a year or less, the interruption of 
continuity can make for stilted board encounters. It takes individuals time and effort to 
get back into the flow of their board work, and if there is not adequate pre-reading and 
mental preparation, board meetings can deteriorate into a ticking and checking 
exercise rather than a debating and directing one. 2

What can you do to ensure that the important, not the urgent, make it on 
the board agenda?

At least annually, identify pertinent educational trends or issues to 
be tackled by the board. Even with one or two days of strategic 
planning annually, there are usually critical issues that can’t be 
fully explored during the retreat. Therefore, create a full year 
board agenda to ensure issues that need to be dealt with are 
spread out over future board meetings agendas.

Set aside a meaningful amount of time to discuss the impact 
emerging trends will have in the future and what adjust-
ments should be made to either leverage the opportuni-
ties they afford or manage the associated risks.

Design board agendas so as to focus discussion on the 
strategic decision points to be discussed. For example: 

Please come prepared to discuss the pros and 
cons of addressing the looming budget deficit  

1 Adapted from STRIVE article, Important or Urgent: What Gets on 
Your Board Agendas? October 2010.

2 STRIVE article: When Governing Leads to Disengagement… Adjust. 
Mary Lynn McPherson, August 2010. 

3 ibid.

Your Board Meeting Agenda?

a) through staff reductions or b) by accepting  
the recommendations of the finance committee  
to raise tuition fees by 10%. (Refer to the preliminary 
analysis attached.)  

Not only will issues identification in the agenda help board 
members mentally prepare, but the outcomes are likely to be more 
tangible.

Incorporate small group discussions into the board meeting. 
Challenge groups of two or three board members to discuss either 
the pros or cons of alternatives to deal with an issue. Not only will 
this get everyone involved, but chances are high that more infor-
mation and debate will lead to a better decision.3

Board chairs can increase the level of engagement among board 
members setting the tone for board discussion. Ask, “What is the 
downside of going ahead with this?” or “What are we missing?” 
And if the tension mounts, reassure board members that it is good 
to hear a variety of viewpoints on the way to the best solution. 
Encourage them not to take offense if others don’t embrace their 
ideas – it is still good to get them on the table for consideration.

The majority of board agenda items ought to reflect strategic 
initiatives that will advance the mission of the school for years 
to come. Is your board spending most of its time discussing the 
urgent or the important? It may be time to re-examine what gets 
on your board agenda and how board meetings are conducted.
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It is often in times of recession and cutbacks that new ideas and 
thinking are formed. This is equally true for the Christian schools 
we serve. However, for that to happen we must pray earnestly and 
work  at it diligently.

As you develop your upcoming 2011-12 school budget and 
continue governing your schools, carefully consider the following 
key financial and operational issues: 

Build a zero-based staff model: Starting with a blank sheet, 
deter mine optimum staffing needs, given realistic enrollment 
projections and program requirements. Consider required 
staff expertise, demographics and flexibility in determining an 
optimum staff list. Then compare it to existing staff for possible 
rearrangements. The current staff/student ratio of 12.4 to 1 has 
dropped from 13 to 1 only two years ago. If your staff/student 
ratio is low, have you examined whether the value gained from 
increased staff is commensurate with expected results? Fully 

73% of all operational 
expenses relate to 
salaries and benefits for 
administrative, teaching, 
and support staff. The 
SCSBC Budget Template 
also assists schools in 
determining optimum 
staffing levels.

Stay on top of tuition 
accounts receivable: 
Our SCSBC schools 
had 5.4% of tuition still 

outstanding at the end of the 2009-10 fiscal year. In addition, 
schools had already written off bad debts and provided tuition 
assistance of 4.4%. Together this represents 10% of total tuition 
revenue. A robust collection policy and fair tuition assistance 
policy must be in place and followed diligently. No tuition 
discount should be automatic. Schools are urged to examine their 
budgets to understand what precious tuition revenue is being 
given away. At the same time, it is important to be compassionate 
and gracious to those parents in real need. 

Develop a marketing plan to recruit new students: Each 
new student is an annuity with an average of $7,800 in tuition and 
government grant revenue. Recruiting new students is a much 
more efficient way to achieve and maintain financial stability 
than receiving a donation. Survey parents and students to find 
out what programs in the school make them most satisfied and 
excited, causing them to recommend your school to others.

Establish a strong board nomination committee: The combi-
nation of a dedicated staff, a supporting community, and a strong, 
highly skilled, visionary board and committee governance model 
will keep your school on the right path. To ensure strong leader-
ship,  a nomination committee must work year round to seek out 
parents or individuals who are supportive of the school. Board 
members who understand fiduciary responsibilities make for a 
more financially secure school.

a Budget for the Future

Ensure internal controls are documented and implemented: 
Internal controls comprise the measures and practices used to 
mitigate exposures and risks that could prevent the school from 
achieving its objectives. The board should understand and act 
on its fiduciary responsibility towards ensuring internal controls 
are in place. SCSBC has developed an Internal Controls Checklist 
for schools as well as a PowerPoint presentation explaining what 
internal controls for schools are all about. Administrators, finance 
committees, and boards may well want to review the issue of 
internal controls at a future committee or board meeting. 

Analyze the financial impact of your school’s educational model 
into the future. The administration should guide the board in 
understanding what their school may look like in the future. 
Distributed learning, differing learning spaces, sharing courses 
with other schools, new technological tools, online classes and 
online summer school are some of the things that have short, 
medium and long-term financial consequences. These should be 
examined and included in every school’s strategic plan. Clayton 
Christensen from the Harvard Business School projects that 50% 
of all high school courses in the USA will be offered online by 
2019. That’s only eight years from now!

Determine parent satisfaction, school differentiation and 
staff morale: When these factors are positive, necessary increases 
in tuition are accepted more readily. Quality Christian education, 
excellent delivery of instruction, and high staff morale tend to 
make it easier to set appropriate tuition fees. Parents want value 
in all these areas. On average, parents presently pay about one 
third of the actual operating costs; in general, tuition fees are set 
too low in our schools, considering the staffing ratios and program 
offerings of our schools.

Challenge your school on the sufficiency of professional devel-
opment for staff. The hallmark of a healthy teaching profes-
sion is ongoing professional development, especially how a 
Christian worldview is taught within all courses and programs 
in the school’s curriculum. Presently, schools only invest 0.4% 
of expenses on professional development. Are we taking this 
seriously enough?

A school budget is a statement of a willed future with steward-
ship for entrusted funds and the responsibility to mold students 
into disciples for Christ in society. What you deem important for 
your school is what you will ultimately budget for. What does your 
budget say about your school’s priorities? 

Dr. Harro van Brummelen writes, “Schools must define educational 
quality and excellence not just in terms of knowledge and skills 
that help students prepare for the marketplace, but in terms of 
enriching personal lives as well as the life and soul of our commu-
nities and culture”. (Goheen, Michael & Glanville, Erin: Gospel and 
Globalization, 2010 p.357)

Let’s develop a school budget and governance structure that 
reflects the priorities needed to move towards graduating such 
students. What a privilege! What a responsibility!

John Vegt • SCSBC Director of Finance

John Vegt (jvegtscsbc@shaw.ca)  
is the SCSBC Director  of Finance.

Remain faithful, reflect gratitude, be receptive to new ideas … and observe what the lord will do. 

A school budget is a 
statement of a willed 
future with stewardship 
for entrusted funds and 
the responsibility to mold 
students into disciples for 
Christ in society. 



BC Basketball Provincials
A Boys Provincial: 7th: Langley Christian, 9th: Pacific Christian, 
10th: Unity Christian  A Girls Provincial: 1st: Houston Christian, 
2nd: Cedars Christian, 4th: Abbotsford Christian, 5th: Unity 
Christian, 13th: Pacific Christian 7

Request these books through our SCSBC  
online resource library at www.scsbc.ca

New  in Our Library! 
Check these out online...

Marlene Bylenga is the  
SCSBC International  

Education Coordinator

Is your ELL Support Program meeting the needs of students 
whose first language is not English? Are students receiving 
the support they require so that they are able to function 
in a regular classroom? Are the services provided to English 
Language Learners similar in quality to the other support 
services provided in your school? These questions and many 
others should be a topic for discussion as schools begin 
planning for the upcoming year.

Providing additional services comes at a cost, and as budgets 
and tuitions are set for the upcoming school year, it is important 
that International Student tuition fees reflect the cost of 
providing ELL instruction. Parents, who send their children from 
overseas to study, believe that improving their child’s English 
skills will give their child better opportunities in the future. 
Decisions to send their children overseas are not taken lightly; 
both personal and financial sacrifices are made so that their 
children will have opportunities that they may not have in their 
home country. 

If your school is enrolling students who are English Language 
Learners,  it is imperative that the students receive the necessary 
support services so that they can be successful in their studies. 

A combination of integration and pullout 
ELL support enables the student to 

become a competent and capable 

What Does Your ELL 
Program Look Like?  

Marlene Bylenga • SCSBC International Ed Coordinator

student in the mainstream 
classroom. 

Tuition fees for International 
Students should reflect the 
services you provide. These fees 
should not be viewed as profit-

making but should be used to 
provide the necessary instruction-
al services for English Language 
Learners.

If you require assistance or advice 
regarding any aspect of your 

International Student Program, 
you are welcome to email 

Marlene  at ieprogram@
scsbc.ca. 

The Language of School Design
Prakash Nair, Randall Fielding, Jeffery Lackney
Why do schools look the way they do? Why 
is there a chasm between widely acknowl-
edge best practice principles and the actual 
design of a majority of school facilities? 
Why has the disconnect between learn-
ing research and learning places been so 
difficult to repair?

In answering these questions the authors explain how the built 
environment is not only the place of learning, but also the psyche of 
learning. They explain how to shape the buildings in which we learn 
so that they are truly the most visible manifestation of our future 
aspirations as a society. The Language of School Design is a practical 
tool and a must-have resource for all school stakeholders involved 
in planning, designing and constructing new and renovated schools 
and evaluating the education adequacy of existing school facilities

Architecture for Achievement
Victoria Bergsagel, Tim Best, Cathleen Cushman, 
Lorne McConachie, Wendy Sauer, David Stephen
How will you design your school building  
– and why? A team of experienced archi-
tects and educators charts a practical and 
elegant path through the maze of decision 
encountered in a school building or conver-
sion project. Filled with examples from the 
field, Architecture for Achievement sets out 
a “pattern language” with which planners 
can explore the architectural details that will makes or break their 
school’s design. This network of basic principles shed light on a wide 
range of issues, helping readers work out a coherent vision of what 
their own school required, and why. 

The Third Teacher
OWP/P Architects; VS Furniture; Bruce Mau Design
Environment is an essential element of 
learning. The Third Teacher, created by an 
international team of architects and design-
ers concerned about our failing education 
system, explores the critical link between the 
school environment and how children learn. 
It offers seventy-nine practical design ideas, 
both great and small, to guide reader’s efforts 
to improve our schools. 

New Books about Educating Boys by Barry MacDonald

Boy Smarts
Mentoring Boys for  

Success at School

Boys on Target
Raising Boys into Men of 

Courage and Compassion

Author Barry MacDonald 
has 25 years of experi-
ence as an educator, counsellor and international advocate for boys.
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C alendar  
of events

sCHool sPrInG BreaK trIPs 2011
[MAY]

4-6:  CPaBC Conference

[JUNE]

28 - 29:  PlaySCaPES Early 
learning Conference

30:  TWU Summer Institute 
for Teachers: EDUC 458  - 
Teaching in a Christian 
School Early learning 
Program

30:  Summer break begins

[JULY]

4-8: TWU Summer Institute 
for Teachers: EDUC 490 - 
learning and Teaching in a 
Digital age

4-14: TWU Summer Institute 
for Teachers:  EDUC 624 
-  School leadership and 
Supervision

18-21:  CSI Convention

2011-12

[SEPTEMBER] 

6:  First day of school

[OCTOBER] 

5: CPaBC Fall Conference

6-7:  CTaBC Convention 

[NOvEMBER] 

5:  SCSBC aGm

5:  leadership Conference

Carver Christian High School China: We travelled 
to Guilin, Guangxi, China, where  we served at an 
orphanage and visited senior homes. In GongCheng, 
we met with 25 high school students who showed 
us their school campus and dormitories, and visited 
the homes of three students. We were shocked by 
the humble living conditions of these families, but 
amazed by their loving hospitality and joyful gener-
osity as they offered us what little they had.

Pacific Christian School Mexico:  In Vicente Guerrero our team built three 
homes for needy families. As well, we conducted a number of outreach activities 
for children and visited a migrant workers camp where we hosted face painting, 
craft making, soccer, basketball, singing and sharing the gospel with 150 children. 
Our theme this year was Dio sin palabras - Say it without words! Our goal was to 
transcend the limitations of language and show God’s love through relationship.

Carver Christian High School Costa Rica:  Our students lived with Tico families 
in their homes in Costa Rica. We worked in the local elementary school, taught 
English at two high schools and worked with the local churches. The picture shows 
our team in front of an elementary school where we painted a classroom, did 
games, crafts and face painting, and distributed stuffed animals.

Cedars Christian School Mexico  Our team visited the village of  Vincente Guerrero 
in Mexico to serve the people who live there. A highlight for the team was connecting 
with the beautiful Mexican people. A second remarkable thing was to see our group 
develop into a real team. We saw His grace flowing through one another as we served 
in the daycare, shovelled gravel into the concrete mixer and played with the children.

Centennial Christian School Ottawa:  Our Grade 
11 class went to Ottawa on the Encounters With 
Canada program from April 2-9. The theme for the 
week was Vimy Ridge: Canada Comes of Age. In the 
picture, one our students, Jacob Mantel, is shown 

meeting the new Governor General of Canada, 
His Excellency Mr. David Johnston.

Langley Christian School RSA:  For six years 
Langley Christian School has shared a sister 
relationship with Gondolikhethwa Christian School in the Limpopo Province of 
South Africa. Our team, travelled three continents and two days to arrive in Dzanani, 
RSA, for a three week stay.  The purpose of the trip is to lend mutual support and 
encouragement with our African sisters and brothers both as students and teachers. 
Four Grade 11 students and teacher Jenny deGroot were joined by Peter and Jackie 
VanHuizen (CTABC and SCS) and Henry Contant,  Executive Director of SCSBC.  

Maple Ridge Christian School Esperanza: For eleven 
years, MRCS has sent a team to Esperanza, a Christian 
wilderness camp that serves the First Nations people of 
the west coast of Vancouver Island. Over sixty high school 
students chopped wood, dug a new potato garden, build 
a two-kilometre wilderness trail, crushed a year’s worth of 
pop cans, pulled weeds, built storage sheds, stacked wood 
and dug irrigation trenches. The students left exhausted 
and blessed to be doing God’s kingdom-building work.

Surrey Christian School Costa Rica:  Students from Spanish 11 and 12 spent time 
working with poor children in an area known as La Cuenca, “The Basin.” Surrounded 
by heart-wrenching stories, the girls played games, held, loved, taught, sang and fed 
many children desperate for love in their lives. It was a life-changing experience.

Surrey Christian School Sierra Leone:  Our 
team lived in the Christian community in Kabala 
for three weeks, drinking in the vibrant life and 
culture in this beautiful gem of a country in 
West Africa. The photo shows students present-
ing musical instrument to the children at CRC 
Primary and Junior Secondary School.


