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Amid the myriad of relationships in our Christian school community, one of the most signifi-
cant is between the board chair and the principal*. I am grateful for the many positive board 
chair/principal relationships that exist in our schools; everything must be done by both parties 
to protect and strengthen this key relationship. If a school is thriving, it is likely that one of the 
reasons is a healthy, productive relationship between the principal and the board chair. If a school 
is struggling, one contributing factor may be an unhealthy, counter-productive relationship 
between the board chair and the principal. 

This unique relationship is one of mutual interdependence. It requires that the principal (leading 
the staff) and the board chair (leading the board and support community) be in regular communi-
cation, working closely together to ensure that all aspects of the school's mission are upheld, and 
that school is actively and intentionally implementing its stated vision. 

The principal is ultimately employed by, works for, and is accountable to the school board. If this 
were the only perspective from which the board viewed the principal and governed the school, it 
would appear that the board is the boss and the principal is merely expected to do whatever the 
board dictates. Flowing from this unbalanced perspective is the view that the board is all-knowing 
and the principal is simply a puppet of the board, reacting to whatever strings the board pulls. 

Limiting the board-principal relationship to this perspective is woefully incomplete. As the key 
educational leader appointed by the board, the principal is expected to ultimately supervise all 
other employees of the school, ensure the proper implementation of the school’s educational 

* In large schools, this would be the superintendent.
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Board Chair and Principal: A Key Relationship

program and spiritual direction, enact polices approved by the 
board, and operate within the parameters of the operational 
budget and development plan approved by the school board. 
No one person knows all the aspects of the school’s operation 
better than the principal. A school board would be foolish to 
exclude such valuable insight and advice from their discus-
sion and decision-making process. Hence, in many ways the 
principal also guides and shapes the board in its governance 
responsibilities. 

Every effort must be made by the board chair and the principal 
to be in mutual support of each other. Many practical things 
can be done to ensure this occurs. The board chair and 

principal ought to:

• meet privately and 
regularly before each 
scheduled board meeting
• plan upcoming board 
meeting agendas together, 
prioritizing issues that 
need to be discussed 

 y clarify any significant questions/issues that may have 
arisen from the written reports/ minutes distributed prior 
to the board meeting 

 y eliminate any surprises at board meetings, with neither 
party blind-siding the other by bringing up issues that 
have not been previously discussed between them

 y keep each other informed of any potential concerns that 
may be developing, whether it be of an educational, 
policy, performance, financial, parental, staff or society 
member concern

 y provide intentional encouragement, support, and 
accountability to each other

Regrettably, some school boards have adopted the practice of 
holding regular in-camera meetings or executive sessions of 
the board. Typically in these sessions, the principal and other 
members of the school's senior leadership team, and other 
employees (such as the recording secretary) and guests are 
asked to step out of the board meeting, leaving the board to 
meet in isolation without what are often their most valuable 
advisors and resource people. 

Consider this adaptation of the following scenario provided 
by Jim Brown (Removing the Mystery of In-Camera Meetings, 
Strive, August 2011) that may describe the past or current 
practice of your school board:

“What could be taking them so long?” groaned Daniel. As 
principal of the school he was forcing himself to squelch 
the fearful notion that the long in-camera meeting of 
the board was focused on him. There had been no hint of 
concern. Yet, the board met in-camera last time, and today, 
with no indication on the agenda, they called for another 
in-camera session without an explanation for either one. 
He and a capable recording secretary for the board had 
been asked to step out. Now an hour had passed. He could 

not help himself from thinking his future was in jeopardy. 
Silently the recording secretary wondered the same thing.” 1

Versions of this vignette have played out in some of our SCSBC 
schools in the past few years as school boards add regular 
in-camera sessions to their calendar. Regrettably, it appears that 
there is more pain than gain from this practice. 
Jim Brown observes that much confusion and concern arise 
from poorly executed in-camera sessions.

In-Camera Casualties:
 y principals assume that something is wrong and are distract-
ed or derailed by the uncertainty

 y the in-camera meeting is unfocused and consumes precious 
time rehashing past decisions, personal agendas or trivial 
interests

 y the conversation drifts to becoming a gripe session rather 
than a productive step toward board unity

 y little or no communication occurs after the in-camera 
session so the people excluded from the board meeting are 
left to speculate about the content, and they tend to imagine 
the worst 

 y many people are unsure how to capture decisions from 
in-camera meetings in the minutes, so important decisions 
are sometimes unreported and ambiguous to future board 
members (or even current board members) 2

What Can Boards Do? 
Rethink the use of in-camera meetings. If they are damaging 
trust and causing confusion, they are harming your organization, 
not helping it. The board’s job is to direct and protect; perhaps 
building and protecting a culture of both accountability and 
trust is in order.

Decide why and when in-camera sessions are to be held, and 
clarify this to everyone. (Typically the only time a school board 
ought to hold an in-camera meeting is immediately after a 
formal performance review of the principal.) 

Designate one board member – usually the board chair – to brief 
the principal immediately following the in-camera meeting. 
Stem the speculation!

Realize that decisions made during in-camera sessions are 
formalized within regular board meetings and recorded in those 
minutes. If that regular board meeting does not happen immedi-
ately, any conclusion made in-camera should be captured 
in writing before the session is adjourned in order to avoid 
ambiguity or uncertainty when it is presented for the record. 3

Much research has gone into the personality and skillset that 
makes for the best board chair. Boards are encouraged to choose 
a board chair with strong facilitation skills. Boards are not well 
served by a chair that is too opinionated, driven by a personal 
agenda, too set in their ways, or so passionate about their 
personal viewpoint that they fail to draw out the opinions of 
others around the board table. 

continued  from page 1

A school board would be 
foolish to exclude such 
valuable insight and advice 
from their discussion and 
decision-making process.



Henry Contant (contant@twu.ca)  
is the SCSBC Executive Director

Visit the SCSBC website for more details regarding 
the special seminar for board chairs and their 

principals, and the annual Leadership Conference  
for board and committee members.
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Request these books through our SCSBC  
online resource library at www.scsbc.ca

New  in Our Library! 
Check these out these resources ...

After You Believe
Why Christian Character Matters

N. T. Wright

From the author of the acclaimed Simply 
Christian and Surprised by Hope comes a 
book that addresses the question that 
has plagued humans for centuries—what 
is our purpose? As Christians, what are we 
to do with that ambiguous time between 
baptism and the funeral? It's easy to 
become preoccupied with who gets into 
heaven; the real challenge is how we are 
going to live in the here and now. 

Leading School Change
9 Strategies to Bring Everybody on Board

Todd Whitaker
An essential tool for leaders, this book 
delivers a complete action plan for those 
who want to implement results-oriented 
school change. Internationally renowned 
author Todd Whitaker offers nine specific 
strategies for getting colleagues to cham-
pion and work toward the changes you 
want to make. This book provides concrete 
steps for overcoming resistance, building 
cooperation and recruiting hands-on help.

Project Based Learning 
Handbook A Guide to Standards-
Focused Project Based Learning for 
Middle and High School Teachers

Buck Institute for Education
The PBL Handbook provides an 
overview of the what, why, and how 
of PBL. It guides middle and high 
school teachers through all phases 
of successful PBL, from deciding on 
a project idea to reflecting on the 
outcomes of a project. The PBL Hand-
book is designed.

PBL Starts Kit To-the-Point Advice, 
Tools and Tips for Your First Project in 
Middle or High School

Buck Institute for Education
A practical guide to Project Based 
Learning. Designed for middle and 
high school teachers, the PBL Starter 
Kit contains down-to-earth, classroom 
tested advice, including six sample 
projects, step-by-step guidance, tips 
from experienced practitioners, plan-
ning tools and online resources plus 
project-ready rubrics and handouts. 

Board chairs need to refrain from jumping into the discus-
sion too quickly. They need to continually remind their fellow 
board members that collectively they are building ideas that 
will guide the board in its governance responsibilities.

Increasingly the SCSBC has come to realize just how important 
the role of the board chair is to good governance. In addition, 
it understands how important the relationship between 
the board chair and principal is to the success of the school. 
Therefore, it is adding a one-day pre-conference seminar 
exclusively for board chairs and their principals to its annual 
Leadership Conference. An entire day, Friday, November 4, 
2011, will be dedicated to focusing on strategies that will 
further equip board chairs for their unique leadership role 
and strengthen this key relationship in your school. We hope 
all board chairs and their principals will plan to attend this 
important seminar. As well, we encourage all board and 
committee members to join them for a full day of exception-
ally beneficial training on Saturday, November 5, 2011.

 
1  Jim Brown, Removing the Mystery of In-Camera Meetings, Strive, August 2011
2  ibid
3  ibid
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They’re not taking it anymore!

Some Christian educational leaders are refusing to allow their teachers to 
teach their Jetson students in Flintstone classrooms1. And they are doing 
something about it!

Why, you may ask?

Because these visionary leaders deeply understand that although “some 
generations are called to be caretakers of what they have inherited, and live 
and work within what has been – what is comfortable and familiar; other 
generations are called to serve the purpose of God in times of change. [These 
other generations] are confronted by unexpected new realities, challenges, and 
unprecedented opportunities. The ground shifts under their feet; what they 
perceived to be immutable suddenly gives way to the unexpected.”2

These leaders accept that “we are living in a time of great change”3 and that our 
current generation of students lives in “a society that is paradoxically socially 
fragmented and globally connected…; [a society that is] changing our world 
and consequently the context in which we lead and teach.”4

These leaders are the Issachars of our Christian educational community: 
understanding the times and knowing what we should do (1 Chronicles 12:32). 
However, they still affirm and commit to the non-negotiables of Christian 
education – helping students explore and experience what it means to be 
disciples of Jesus. But they are convinced that the modes of pedagogy must 
shift to nurture effective discipleship for “such a time as this” (Esther 4:14).

So, what are they doing?

They’re taking advantage of the adage: architecture always wins – that the 
design and shape of a learning space will quickly define the pedagogical default. 
For instance, if the student desks always face the front, then … 

If student chairs are welded to a desk, then … 
If a learning space has more than four walls, then …

They’re utilizing the game-changers to accelerate pedagogical shift: reconfig-
uring classrooms and finagling furniture.

Here’s a sampling of what they’re doing.

To enlarge the pedagogical repertoire beyond that of teacher-centered instruc-
tion, one school5 has eliminated the front of the classroom, exchanged student 
desks for tables, and installed ceiling-fixed video projectors and large screens to 
aid with the cultural contextual shift from word to image (photo 1). 

This school purchased student chairs with wheels (photo 2) to allow for fluid 
and efficient movement within the classroom as students moved from one 
learning environment to another. Also, huddle boards (photo 3) were provided 
for effective group reporting.

Although not distinctly Christian, another school6 chose to promote transpar-
ency of learning spaces, and walled in those spaces with less drywall and lots 
of glass (photo 4); constructed a circular space that mimics the architectural  
 

1  Dr. B. Mosbacker, Teaching Timeless Truths with Technology, The Christian Teachers Journal, May 
2011, p. 5.
2  Ibid., p.7.
3  Ibid.
4  Ibid.
5  Holland Christian School, Holland, Michigan (www.holandchristian.org). 
6  High Tech High, San Diego, California (www.hightechhigh.org).

Reconfiguring Classrooms
 to Promote Pedagogical Shift1
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elements of the UN Security Council meeting room (photo 5); and provided large 
open spaces that could be curtained off when needed (photo 6).

Furniture selection can sometimes be the game-changer that shifts pedagogy. 
An Australian Christian school7 has reconfigured its learning spaces and furniture 
so that there can be a daily choice of carefully designed, diverse zones, filled 
with campfires – whole-group learning spaces (photo 7);  watering holes – 
peer-supported learning spaces (photo 8); caves – independent learning spaces 
(photo 9); and mountaintops – public presentation spaces8. Some of our SCSBC 
schools now have renovated some of their classroom space into a mountaintop 
specifically designed for presentations of learning (photo 109). 

By the way, schools integrating an interactive white board in a classroom are 
encouraged to view such a learning tool primarily as a student resource centre, 
and should consider installing it in an appropriate place (and appropriate height) 
within the classroom for student use, rather than as a replacement for a front-of-
the-room white board. 

This is just a small sampling of the numerous ways educators in pockets all 
throughout the world-wide Christian education community are providing 
creative spaces and furniture to stimulate the use of diverse modes of pedagogy 
for effective nurturing of discipleship.

For those interested in exploring the myriad possibilities of creating learning 
spaces for diverse pedagogy, three current resources are recommended: The 
Language of School Design, Architecture for Achievement, and The Third 
Teacher, which are available from the SCSBC library.

So, go reconfigure. Feel free to finagle.

7  Northern Beaches Christian School, Sydney, NSW, Australia (www.nbcs.nsw.edu.au) 
8  Stephen Harris’s presentation, Infrastructure, Tools and Architecture for the 21st Century at The 
Vancouver Symposium on Christian Education for the 21st Century (www.21stcenturyeducators.com); 
see also the Sydney Center for Innovation in Learning (www.scil.com.au) 
9  Abbotsford Christian Secondary School, Abbotsford, BC (www.abbotsfordchristian.com) 
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Bill de Jager • SCSBC Director of Learning   

Bill de Jager (bill.dejager@twu.ca) is the SCSBC  
Director of Learning focusing on Middle and High School

 and Finagling Furniture

Discussion questions:
What evidence is there to support the observation that we are living in  
a time of great change, living in a society that is changing our world, 
and consequently the context in which we lead and teach?

To what degree are our students "Jetson"? To what degree are our class-
rooms "Flintstone"? If such disparity exists, how do we bridge the gap? 

What are some of our teaching practices that default pedagogically to 
the design, shape and furniture of our learning spaces?

What could we reconfigure and finagle to promote pedagogical shift  
for effective nurturing of discipleship?
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School administrators and boards know from experience that a 
financial norm of the past may not be the norm for the future. 
What happened previously may not recur in the years ahead. 
Given this new reality, how should Christian school leaders plan 
financially for the future? Increasingly, school leadership is called 
upon to understand the times and know how to respond. 

Amid the many changes some things do not change. God’s 
faithfulness, His grace, and the promises of scripture remain the 
same yesterday, today and tomorrow. With continued prayerful 
reliance on God, school leaders can move forward in confidence. 

Factors for Christian School Leaders to Consider as They 
Develop Financial Strategies and Policies for the Future

 y current and future demographics point to changing family 
structures and family size

 y new Canadian Christian immigrants bring new children, new 
languages, and new perspectives to our schools

 y we are affected by a global economy that is increasingly 
volatile and could bring us inflation or stagnation

 y younger parents are placing more priority on their family’s 
quality of life than on their own careers

 y many Christians and seekers do not fully understand what 
affordable Christian education can offer

 y our Christian community has an obligation to spread the 
news about Christian day schools as an essential part of being 
disciples for Christ in society

 y parents increasingly demand excellence 
in Christian education – excellence in the 
delivery of a Christian perspective in all 
courses and programs; excellence when it 
comes to school facilities, infrastructure, 
and use of current technological tools; 
excellence in authentic learning opportu-
nities and learning processes required for 
students to become leaders and disciples

In the past, school leaders planned for the future by charting 
a course of action and establishing a budget that paid for it. 
Today's parents are inclined to vote with their feet and go 
elsewhere if they feel the school has compromised on its 
commitment to excellence in education and discipleship.

Best Practices Leaders Ought to Discuss as They Plan  
For the Financial Future of Their Christian School

 y set aside funds for a communication/recruitment strategy to 
attract Christians in your community to your school

 y analyze the infrastructure needed for your school in the future
 y work on efficient staffing levels so that a living wage can be 
paid to all full-time staff members (1850+ hours/year)

 y articulate the value of a Christian education in non-monetary 
terms so that the payment of tuition fees is secondary 

 y search out non-traditional sources of funding through 
planned giving programs, wills, estates and foundations

 y develop detailed plans and budget for staff to develop profes-
sionally in their field and as Christian teachers

 y work together with nearby schools to offer specialized and  
online courses which may not be affordable to any one school

 y examine potential community uses for your school after 
regular school hours 

 y provide funds for learning outside the classroom through 
cooperative programs, field trips, job shadowing and 
exchange programs

 y explain the net cost of education to parents by taking into 
consideration the government funding and the charitable tax 
receipts received by parents

 y work collectively with other schools in sharing equity in net 
assets to finance schools with insufficient equity in net assets

 y consider teaching and administrative staff exchanges between 
schools for professional development and growth

 y seek out and learn from the best practices of other schools 
that have strong financial metrics and also demonstrate excel-
lence in Christian education

 y consider establishing task forces to deal with in-depth issues 
relating to financing, marketing, operations, infrastructure and 
staffing efficiencies

• search out new technological tools to assist the learning 
process for students and staff members

• use parents to showcase professional skills in different trades 
and professions
• support the Federation of Independent 
School Associations in BC (FISA-BC) in 
seeking out additional grants and loans 
currently available to public schools and  
not to independent schools
• spend time during the budgeting and 
strategic planning process to think and 
dream about the future

As schools draft strategic plans, they are encouraged to think 
about future revenues and expenses that may not be fully 
evident today. Concurrently, they must fund those programs, 
staff and facilities that will improve schools of the future. This will 
require input from all stakeholders. As schools go through their 
strategic planning processes it is imperative to cost out all new 
programs and find a way to fund them. 

Above all, our schools should be committed to excellence in 
everything they do. Successful schools are those that have 
planned for new programs and imaginative learning opportuni-
ties and have communicated the value of a Christian education. 
Involvement of professional teaching staff, including recent 
graduates, is crucial in bringing the future of education to the 
budgeting and strategic planning process. Ask them, they will 
help you envision a better school for future generations. 

John Vegt • SCSBC Director of Finance

John Vegt (jvegtscsbc@shaw.ca)  
is the SCSBC Director  of Finance.

The Financial Landscape of Our Schools in 2020
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The more you ask,  
the less you get. 
This is a basic tenet in fund-
raising, so we need to understand 
what constitutes an "ask". In 
the mind of the asker, it may be 
only direct requests for a gift for 
the school, but in the mind of 
the person being asked, it may 
include many other things. If 
your parents think, "The school 
is always asking me for money’," 
then probably too many things are coming across as an "ask". 

Example: if parents receive monthly requests for money for a 
field trip, lunch program, products or whatever, then parents will 
feel they are always being asked for money. If they are feeling 
that way when you run your important annual drive or some 
other significant fund-raising event, then you can be sure that 
you will receive a smaller gift than you would if your school 
eliminated the frequent requests for small amounts. The best 
practice is to include all additional fees and expenses in one fee 
that is added on to the tuition. 

Example: Are all your sales called fund-raisers? If so, change the 
language. If you are selling a product (and there should be very 
little of this in your school), then call it a sale with the profits going 
towards something. It only becomes a fund-raiser when students 
or parents are expected to buy the product. (I still have wrapping 
paper that my son was selling in high school.) Otherwise it is a 
consumer purchase and the consumer can decide to purchase 
from you or from some other business that sells the product. “We 
understand that you can buy pie anywhere, but we’re sure you’ll 
enjoy our pies, and at the same time you’ll know that the profits 
will purchase books for the library.”

Example: Do your students 
provide any sweat equity to earn 
money for a special trip? Then call 
it sweat equity. “Would you like 
your car washed or your leaves 
raked? The charge will be $-- and 
the money will go towards the 
expenses of the mission trip.” 
Don’t ask for a donation for 
services rendered because that 
becomes another "ask". 

Example: Do you sell grocery 
certificates to your community? Remind people that it is the 
store that is giving the gift, not the person purchasing the certifi-
cate. They are only exchanging one form of currency for another. 
Thank them for doing so! But don’t give the impression that the 
person is making a gift to the school. 

Best Practice: Limit your major fund-raisers to one, two or 
three significant activities and "asks" each year for which you 
give charitable receipts. Eliminate all other fund-raisers. Change 
the language on other activities to reflect what is actually 
happening. Yes, people’s choices will provide additional funding 
for projects or materials, but those choices are not gifts. 

Finally, inform your parents at the beginning of each year what 
they can expect over the course of the year in terms of "asks" to 
support the school. Clearly delineate between charitable support 
and support through purchases and payments. And then stick 
with it! Resist the numerous requests from students, teachers 
and parents for yet another fund-raiser. I’m sure you’ll see that 
less asking will result in more giving.  

Defining Your "Ask"

As a new initiative, Langley Christian School hosted a Summer 
ELL Camp for 143 students from South Korea in early August. 
The students, ranging from 13-19 years of age, participated 
in ELL classes taught by current and former staff of Langley 
Christian School. This program was designed to provide 
students with a language-rich environment where they could 

English Language Learners Summer Camp
build on the English skills they had already acquired in their 
home country. Teachers used a variety of activities to allow the 
students to practice their spoken English. 

The Korean students were placed with LCS-approved host families 
during their stay. Marlene Bylenga, International Program 
Coordinator, was impressed by the generous hospitality of these 
families. Their guests experienced adventures such as boating at 
Harrison Lake, biking the seawall, attending art camp, exploring 
the Richmond Night Market, living on a dairy farm, canoeing the 
Bedford Channel, and enjoying movie nights with friends.

Undertakings such as this summer camp give everyone involved 
a chance to learn from each other's cultures. They also create 
opportunities for teachers and host families to speak into the 
lives of students who may not otherwise have been exposed 
to the gospel. Hopefully, our visitors were able to see what it 
means to be part of a community of people who are striving  
to live as Christ’s disciples.

Gerry Ebbers • SCSBC Consultant for Stewardship and Development

Gerry Ebbers  (geraldebbers@shaw.ca) is the SCSBC  
Consultant for Stewardship and Development.



Summer Professional Development for SCSBC Educators 
Over 140 SCSBC teachers and administrators were enrolled in a variety of formal professional 
development courses: SCSBC Playscapes Early Learning Conference; TWU Summer Institute; the 
Educators Leadership Development Institute and the Van Lunen Center for Executive School 
Management. As this rich training is integrated into teaching and administration, our schools 
will benefit in the days and years to come. 

Educators Leadership Development Institute 
SCSBC, in partnership with Christian Schools International and Calvin College, participated in two 
Leadership Institutes, one offered this summer in Orillia, Ontario, and the other at Covenant College 
in Lookout Mountain, Georgia. The program gives teachers in our Christian schools the opportunity 
to consider God's call to administration and other leadership opportunities. Participants learn from 
practicing administrators, deepening their own understanding of the various dimensions of school 
leadership and its alignment with their own interests, abilities and gifts in administration. SCSBC 
Executive Director, Henry Contant, was a co-facilitator at the Covenant College location and these 
two of our SCSBC educators made the long trip to 
Georgia to participate:

Evelyn Bouwman – Surrey Christian Elementary 
Karen Loubser – Surrey Christian Elementary 

Participating in the Eastern Canada location were  
these four SCSBC teachers:

Ron Neels – Mt. Cheam Christian (Chilliwack)
Kelsey Bakker – Centennial Christian (Terrace) 
Lisa Verveda – Surrey Christian Secondary
Bryan Young – Vancouver Christian School

Plans are in place for ELDI to return to Cedar Springs Retreat Center in Sumas, WA, on July 9-13, 2012

Playscapes Early Learning Conference
On June 28 and 29, 2011, ninety early learning 
educators gathered on the campus of Trinity 
Western University to explore the latest research, 
benefits and processes of play-based learning within 
a biblical context. Twelve presenters including 
keynote speaker, Betty Cleland, led a variety of 
workshops, most of which involved hands-on appli-
cation of the subject material. The excitement was 
contagious, and at the end, participants expressed 
their deep appreciation for a conference that 
addressed their unique requirements as Christian 
preschool and early elementary teachers.

Henry Contant, Evelyn Bouwman and Karen 
Loubser at Covenant College in Georgia

TWU Summer Institute
Thirteen SCSBC educators participated in 
the two-week course School Leadership 
and Supervision taught by our Executive 
Director, Henry Contant. A group of early 
years educators spent an extra day at TWU 
following  Playscapes to attend Teaching in 
a Christian School Early Learning Program 
with SCSBC Director of Learning, Joanne 
den Boer. A further six spent a week with 
SCSBC Director of Learning, Bill de Jager, in 
Learning and Teaching in a Digital Age: A 
Beginning Exploration where they examined 
educational structural shifts and explored 
the technological tools and Web technology 
that is changing and enhancing learning.

Seth Bakker, Sue Alberts, Siefried Ong and Shane 
Nelson attending School Leadership and Supervision

Conference participants follow as Patricia Field  
leads the workshop, Music and Movement
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C ALENDAR  
OF EVENTS

SUMMER CONFERENCE AND PRO-D
[SEPTEMBER]

14: Special Education Grant 
Application Drop-In Session
15: Northern Regional 
School Board Training 
– Houston

16: Northern Regional 
Principals' Meeting – Houston

20: Greater Vancouver 
Regional Principals' Meeting 
– Surrey

21: Fraser Valley Regional 
Principals' Meeting – Agassiz

26: Okanagan Regional 
School Board Training 
– Vernon

27: Okanagan Regional 
Principals' Meeting – Vernon

29: Vancouver Island 
Regional Principals' Meeting 
– Duncan

[OCTOBER]

6 - 7: CTABC Convention 

[NOVEMBER]

4: Board Chair and Principal 
Seminar
4: Business Manager and 
Bookkeeper Training
5: Leadership Conference  
5: SCSBC AGM
18: Destiny Specialist Day
22: Curriculum Coordinators' 
Meeting
25: Middle School Principals' 
Focus Day


