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The gospel story is a grand appeal for unity.  The story begins with creation coming into 
being via a triune God, three in one, who calls creation into being through a divine dance of 
creating, hovering and speaking.  The Greek word for this divine dance is perichoresis, which 
Neil Plantinga describes as ‘each divine person opens to receive and harbour the other; each 
envelopes and encircles the other in an endless dance and ceaseless exchange of vitality.’ 
(CPABC conference May 2018).  Plantinga goes on to observe that, ‘in the creation narrative 
each person of the trinity makes room for each other; they show hospitality to one another; 
they are community.’  Creation is born in and through a profound expression of unity.  

As the biblical narrative shows, this unity was 
soon broken by selfishness, pride and envy.  
The fall of humanity into sin represents a 
deep shattering of the unity that was woven 
into the fabric of God’s harmonious created 
order and since that time humanity has not 
handled disagreement very well.

Throughout the biblical story we hear 
a consistent call to unity.  Psalms 133:1 
reminds us that it is good and pleasant 
when God’s people dwell together in unity 
and the New Testament refrains a call to 
unity (Ephesians 1:10, 4:3; 1 Corinthians 
12:12; Philippians 4:1-3) founded upon 
Jesus’ passionate prayer for unity among his 
followers in John 17: 21-23.  In this prayer 
Jesus connects the unity of believers to the 
credibility of witness to the gospel. 

(continued on page 2)

 
by Ed Noot

“My prayer is not for them alone. I pray 
also for those who will believe in me 
through their message, that all of them 
may be one, Father, just as you are in 
me and I am in you. May they also be in 
us so that the world may believe that 
you have sent me. I have given them the 
glory that you gave me, that they may be 
one as we are one— I in them and you 
in me—so that they may be brought to 
complete unity. Then the world will know 
that you sent me and have loved them 
even as you have loved me.”  
John 17: 21-23
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The gospel story is also one of diversity.  God scatters the 
people at Babel, forms his chosen people and eventually the 
gospel message goes forth to new families, tribes, tongues 
and nations. Unity is challenging to maintain in a small 
homogeneous group (think of the household of Abraham and 
Lot in Genesis 13), but as the group grows and diversifies it 
becomes more and more difficult to maintain.  From debates 
over circumcision and the eating of food offered to idols to 
the reference to Euodia and Syntyche in Philippians 4 the New 
Testament shows us that unity was often difficult to achieve, 
even in the passionate environment of the early church.  

Christian Schools embrace differing levels of diversity and in the 
past decades it seems that many Christian Schools have been 
joyfully growing in diversity while maintaining unity among 
their membership.  Some have diversified ethnically, some 
have diversified denominationally, and most have diversified 
educationally, seeking to offer valid programs for students with 
varying interests and abilities.   Many of our school mission 
statements indicate a desire to engage, impact or transform 
the world around us, but if we adopt a posture of retreating 
into a ‘Christian bubble’ it will make it hard, if not impossible 
to meet this goal.  Larson and Shady state, ‘We simply can’t 
constructively engage and serve the world beyond the campus if 
we don’t learn how to navigate religious diversity constructively, 
balancing religious commitment with hospitality and openness 
towards others’. (From Bubble to Bridge: Educating Christians 
for a Multifaith World; Marion H Larson and Sara H Shady; IVP 
academic, 2017 pg. 8)

The history of Protestant churches splitting over and over 
again since departing from the Roman Catholic Church in the 
Protestant Reformation is an unintended consequence of that 
movement.  For all of the sincere belief and passionate critique 
that the reformers held 500 years ago, it is hard to believe that 
any of them could have foreseen, or supported, the multitude 
of Christian denominations that exist today.  The Christian 
faith needs a wake-up call to the importance the Bible places 
on unity.   The Reforming Catholic Confession represents one 
attempt to move away from division towards greater unity 
https://reformingcatholicconfession.com/   

Perhaps Christian schools, more than any other organizations, 
are in a great place to become bastions of unity among diverse 
groups of Christians.  Schools that are more parochial in 
nature will each have their own stories of growing in diversity.  
In schools that are structured as multi-denominational 
societies I see sensitive topics like baptism, creation and end 
times theology being discussed respectfully and sensitively.  
The conversations in my own classroom were enriched 
when we discussed how classmates from different traditions 
held differing perspective on a certain topic.  Respectful 
conversations allowed for articulation of one’s own position 
and caused students to wrestle with these topics, eventually 
owning their own stance, rather than accepting any spoon-fed 
answers.  As a teacher I celebrated these moments of deep 
learning.  As a Christian I cherished these expressions of unity 
amidst diversity. 

As referenced earlier, even the  early church was challenged 
with maintaining unity in the face of diversity.  In Romans 
14 - 15 Paul appeals for unity among believers in the face 
of significant disagreement over topics such as dietary 
restrictions and observance of ceremonial days.  These highly 
contested issues threatened the unity of the early church 
and Paul encourages believers to not pass judgement on 
‘disputable matters’ but rather to preserve unity in a context of 
mutual respect.  

As we face increasing diversity in our school communities 
and as we address issues that may cause significant 
disagreement, may we find ways to dance with each other in 
openness, hospitality and respect, preserving unity with the 
bond of peace even when we need to hold some points of 
disagreement in abeyance as Paul advocates in Romans 14-15.  

Nothing less than the credibility of the gospel is at stake!

Ed Noot (ed.noot@scsbc.ca)  
SCSBC Executive Director

Systemic Self-Assessment

One of the pillars of the modernized curriculum in British 
Columbia is the role of reflection and self-assessment. For 
this element to take root in schools, it needs to become part 
of the ethos, the culture of the school. This change does not 
happen through discussion. For the school to consistently 
develop and foster reflective practitioners who are placing 
learning at the center of all that they do, the school as a 
system must model this way of being.

Systems, if left unchecked, take on a life of their own, often 
resulting in damage to the very area of society they were 
created to support. It does not take too many evenings 
watching the news to realize that an economic system in 
the west runs at the expense of people in other countries 
of the world. That an agricultural and forestry system based 
on monoculture, though very efficient, leads to overall 
degradation of the earth. The education system is not 
immune to this reality. A system based on the premise that 
all students born in the same 365 day period all need similar 
things at similar times regardless of their individuality is 
not a system designed for the very aspect of society it was 
created to serve.  

Learning institutions in BC have been given the mandate 
to evaluate all aspects of their practice to improve learning 
for students in the province. Research acknowledges that 
the present education system does not prepare students for 
the rapidly changing world. Innovation still seems elusive in 
many learning environments. For improvements in education 
to take root, key elements of the present education system 
need to be reflected upon and assessed for their learning 
value. When school leaders lead their staff and community 
through a journey of systemic reflection and self-assessment, 
they begin the journey of system renewal and take a 
step closer to an educational system which supports 
development.

In the present push for educational innovation, there are very 
few systemic elements that have been left unquestioned. It is 
true that in the Graduate Learning Years, students still need 
to receive letter grades and percentages as they lead to a 
transcript that will allow them to follow their desired path 
for their future. There are required courses for all students to 
graduate with a provincial diploma. All students are expected 
to self-assess their Core Competency development.  There are 
still curricular expectations, Big Ideas, Curricular Competency, 
and foundational Literacy and Numeracy skills.  

These are not the systemic structures that are making 
educational innovation more difficult. Many schools which 
are on sustainable innovation journeys still meet the 

by Darren Spyksma

previously mentioned provincial expectations while planning 
for and implementing change in areas that other schools 
may still take for granted. For schools to consistently improve 
learning for students, self-assessment and reflection need to 
lead to changes in any areas which efficiency or tradition take 
priority over learning.

Some common structures based on efficiency rather than 
learning are: Block Scheduling, Semesters, Teachers Primary 
Role as a Subject Expert, September to June school calendar, 
Instructional Minutes, and Complete Subject Area Separation.  
It is exciting to be part of education in BC because at the time 
of this writing there are schools all over the province who 
are assessing the value of each of these structures, adjusting 
them to fit their context, and promote deeper learning.

For a school on Vancouver Island, tweaking the September to 
June calendar improved student and teacher efficacy. It means 
starting the year before the long weekend in September to 
allow for an extended fall break in November. Such small 
changes allow for personal and emotional renewal for staff 
and students. 

For a school in the north, it means getting rid of semesters 
and designing the schedule based on a group of students, 
course offerings and what is best for families in their 
communities. Next year this means dividing the year into 
three sections of varying lengths. In section one, students are 
taking the equivalent of three courses, for longer periods of 
time each day. This change allows teachers to collaborate 
more and incorporate interdisciplinary projects while also 
providing time for daily advisory and support for all students. 
Section two is shorter in duration and has students taking the 
equivalent of two courses; this gives teachers and students 
the opportunity to be involved in projects that deepen their 
learning and understanding while also supporting their 
community. 

Reflective Questions: 
 
Does this idea/process match the mission/vision of my school?
Is it educationally sound?
Is it developmentally appropriate?
Is it inclusive?
Does it leave room for student choice/input?
Does it prioritize people over content or systems?
Does it choose development over management?
Does it bring students closer to Christ?
Does it promote faith formation in children?    

REFERENCES

1 Larson, M. and Shady, S. (2017). From Bubble to Bridge: Educating 
Christians for a Multifaith World. IVP Academic, p.8.
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• Budget conservatively to provide a buffer for unexpected  
 changes

• Manage tuition fees and develop other sources of   
 revenue to reduce undue reliance on government grants

• Update budgets to include the impact of recent   
 government changes so that decisions can be   
 made based on the most up-to-date information

• Build flexibility into some areas of the school budget for  
 programs or activities which can be easily reduced or  
 enhanced based on government decisions

• Watch for information from the government, FISA and  
 SCSBC to keep apprised of the latest news

Developing methods to deal with budget uncertainty is crucial 
for independent schools, particularly as we see more polarizing 
views in the public discourse which can lead to abrupt changes in 
government policy.  No matter how well schools plan programs 
and staffing, and how much time is spent fine-tuning budgets 
to use funds in the most effective and stewardly manner, outside 
forces will sometimes throw a wrench in the mix.  Schools must 
stay informed, be flexible and ready to adapt – and always 
prepared to build a better mousetrap.     

Darren Spyksma (darren.spyksma@scsbc.ca)  
SCSBC Director of Learning

Tracey Yan (tracey.yan@scsbc.ca)  
SCSBC Director of Finance

SYSTEMIC SELF-ASSESSMENT (continued from page 3)  

Part of the anticipated plans in this middle session has students 
participating in an Outdoor Education/English & Arts session, 
or an Entrepreneurship/English & Arts session. The third 
section of the year is similar to the first; students will engage 
in learning using three extended blocks each day with the 
additional support of a daily advisory. Interdisciplinary planning 
to show accountability for provincial Big Ideas and Competency 
development is an essential component of this innovative plan.  
Instructional minutes, though no longer as clearly defined in 
the Graduate Learning Years program are similar for all subject 
areas throughout the ten-month learning cycle.  

In each of these examples teachers and administrators work as 
a team, through a process of reflection and self-assessment, to 
adjust the systemic norms of education to meet the needs of 
students.  This is not an easy process; it will take time. Mistakes 
will happen.  

Waiting for a perfect plan is a recipe for inaction and an 
excuse to avoid acting on the need for innovation.  Through 
this uncomfortable time, it is essential that most stakeholders 
understand and are excited about the common vision for 
student learning. Without a collective enthusiasm, essential 
vision-oriented plans are destined to fail, making further 
innovation even more difficult.

To move forward with systemic change at your school, use this 
decision-making process as a team. As you self and group assess 
current practice and imagine new and exciting ways to meet the 
needs of students, walk through each system that keeps your 
school running using these questions as your filter. 

 
by Tracey Yan

No matter how much time and effort schools spend on careful 
course programming, staffing and other planning decisions, it 
can all seem to disappear into thin air when the government 
implements changes that schools have no control over.  As 
Ronald Reagan once said, “If you invent a better mousetrap, 
the government comes along with a better mouse.”  This past 
year, independent schools have been forced to deal with 
several government decisions that have seemingly come out 
of the blue to impact school budgets:

CANADA SUMMER JOBS GRANTS

Many charities were caught unaware when the federal 
government decided to require them to agree with certain 
charter values in order to receive grant funding for employing 
students this past summer.  Some schools have relied on 
this funding to help run summer camps, perform extra 
maintenance work, or supplement office staff.  Undoubtedly 
some of this work had to be reduced or cancelled if grant 
applications were rejected and alternate funding could not be 
found.

EMPLOYEE HEALTH TAX

While some changes to the provincial Medical Services Plan 
were anticipated, it was still surprising that the government 
decided to push the entire cost of the program onto 
employers, and even more frustrating that the old MSP 
premiums would continue for the first year of the new tax.  
Some relief has been since been provided for charities, but 
the piecemeal announcement of the detailed tax regulations 
has made it difficult to pin down the expected financial 
impact.  When a $30,000 change to a school budget means the 
difference between hiring an aide or not, lack of government 
clarity has a real impact on students and teachers.

(The latest details on the EHT can be found at www2.gov.
bc.ca/gov/content/taxes/employer-health-tax.)

EDUCATION FUNDING

Schools benefited from additional Classroom Enhancement 
Funding last year, but preliminary grant numbers for 2018/19 
released in March were somewhat disappointing, meaning 
schools were once again forced to trim costs from their 
budgets.  It came as a happy surprise when the government 
issued “revised” preliminary grant figures in early July showing 
higher block grants, but the constant up and down makes it 
difficult to plan programs and hire staff.  Schools appreciate 
the extra grant funding, but if it comes too late to make well-
though out programming and staffing decisions, it may be 
utilized in a less efficient or less impactful way.

While dealing with an outside bureaucracy can pose a 
challenge for accurate budgeting, there are a few things 
schools can do to help manage the uncertainty caused by 
changes in government policy:

Building A Better Mousetrap
First and foremost, we need to ask:    

Is what we are doing or planning 
potentially harmful to students?

Once we have established that harm is not being done 
to students, we can begin to examine current practices 
and possible innovations through this list of reflective 
questions:

DOES THIS IDEA/PROCESS MATCH MY 
SCHOOL MISSION/VISION?

IS IT EDUCATIONALLY SOUND?

IS IT DEVELOPMENTALLY APPROPRIATE? 
IS IT INCLUSIVE?

DOES IT LEAVE ROOM FOR STUDENT 
CHOICE/INPUT?

DOES IT PRIORITIZE PEOPLE OVER 
CONTENT OR SYSTEMS?

DOES IT CHOOSE DEVELOPMENT OVER 
MANAGEMENT?

DOES IT BRING STUDENTS CLOSER TO 
CHRIST?

DOES IT PROMOTE FAITH FORMATION IN 
CHILDREN?

If every system in our school is filtered through this 
self-assessment and reflection process, school leaders and 
staff can move forward with confidence. The confidence that 
comes from knowing that the decisions they are making 
and the actions they are taking align with what is best 
for students intellectual, emotional, physical, and spiritual 
development.   

References

1   https://peopleforeducation.ca/research/are-schools-preparing-
young-people-for-the-future/ & https://www.teachthought.com/
the-future-of-learning/schools-fail-train-students-modern-jobs/ 

2   https://visible-learning.org/2018/03/
collective-teacher-efficacy-hattie/ 

3   Taken from a Christian Practices Protocol designed as part of the 
professional development program: Experiencing Christ in the 
Classroom
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An Incident Command system where the command, 
control and management during an emergency response 
is made up of unified and centrally controlled emergency 
organization, with a chain of command that delegates specific 
responsibilities. This approach should be used for all school 
emergency responses.

POSITIVE SCHOOL CULTURE

A positive school environment has a direct relationship to the 
safety of the students and staff. Creating and maintaining a 
positive school culture involves the school and administration 
and staff making a committed effort to ensure that all 
students feel welcome and cared for in the school. Some daily 
strategies that help to maintain a positive and caring culture 
of a school are: 

COMPONENTS OF A SAFE AND CARING SCHOOL 
CULTURE:

A comprehensive approach to developing a safe and caring 
school culture, in conjunction with effective emergency 
management, begins with careful planning, effective training 
and whole community awareness. Emergency Preparedness 
week is May 6-12 and is a great time to participate in 
opportunities available in your community, such as family 
emergency preparedness. 

EMERGENCY PREPAREDNESS

The prudent see danger and take refuge, but the 
simple keep going and pay the penalty.  
Prov 27:12 (NIV)

To provide a safe and secure teaching and learning environment, 
it is critical for school administrators to establish a plan for 
managing emergency events and provide a school-wide approach 
to developing a positive school culture. 

EMERGENCY MANAGEMENT

School emergencies must be managed in a way that ensures the 
safety of everyone involved. The goal is to create an integrated 
and coordinated response plan that includes community 
emergency responders to help facilitate a synchronized plan 
for all hazards and threats. There are 5 phases of emergency 
management that are inter-dependent and help create more 
effective emergency management overall.

Emergency management planning is an ongoing process that is 
continually updated, where lessons learned are a valuable part of 
the management improvement process. 

PHASE ONE · Prevention involves efforts to lessen the effect of
disasters and critical incidents to the school community and 
property. It aims to decrease the need for a response or to limit 
severity. Emergency communication, safety awareness planning and 
training, having equipment, search procedures and crime reporting 
are all a part of phase 1. Prevention involves having emergency 
preparedness plans, training and supplies in place.

PHASE TWO · Protection involves taking actions to reduce or eliminate 
the adverse effects of hazards identified in a school hazard risk 
assessment of the major safety issues. Prior to an emergency, schools 
should have identified appropriate staff, community professionals, 
school counsellors, psychologists and other community agencies and 
organizations that aid recovery from emergency situations. Having 
controlled access to school property, developing a Community Violence 
Threat Risk Assessment Protocol with inter-agency coordination, and 
conducting a hazard vulnerability assessment and remediation. Some 
areas reviewed in this assessment: 

Playground, Science Lab Sports Field, Fire Inspections, Fine 
Arts/Home Economics Shop, Parking Area, Property, crime 
& liability, Surrounding Environment, Neighbourhood Risk 
Factors, Communication Systems, Emergency operations plans, 
Maintenance,& Special Events.

PHASE THREE · Mitigation involves follow-up actions after an 
event that decrease the impact of critical incidents. This may involve 
physical and structural recovery of school buildings, emotional, 
mental, physical and spiritual recovery supports, incident debriefing 
and post incident review.

PHASE FOUR · Response involves the emergency management 
team and critical incident response team responding to events 
as they occur using an incident command system and emergency 
management plan. Conducting a damage assessment is part of the 
response to a critical incident.

PHASE FIVE · Recovery involves restoring the emotional, mental, 
physical, and spiritual well-being of the school community. It involves 
restoring learning, business and physical and structural areas of the 
school. All staff need training in how to recognize and speak to an 
adult or child who has been affected by a crisis or tragedy. Follow-up 
activities include post incident debriefing, reporting and reviewing, 
as well as, improvement to the plan and corrective action.  (Doughy 
Centre resource). Counsellors and teachers who are trained in 
leading developmentally appropriate discussions are helpful in the 
recovery process. Many trained school staff can help in the process of 
psychological first aid following a critical incident or traumatic event.  
Long term therapy is usually conducted by outside professionals and 
agencies. Following a crisis, it is important to remember that not all 
people are affected equally by a crisis and not all people who have 
been involved in a traumatic event are traumatized. All those involved 
need to be supported in different and effective ways for a community 
to restore health and wellbeing. 76

RECOMMENDED 
Check out these resources 

A group of educational leaders were asked the question, 
“What is your must-read title for new teachers?” These 
are some of their suggestions. 

Why You’re Here: Ethics for the Real World
by John Stackhouse
Christians are often told either to take 
over the world in God’s name or to 
withdraw into faithful sanctuaries of 
counter-cultural witness. John Stackhouse 
offers a concise, vivid, and practical 
alternative based on the teachings of 
Scripture about the meaning of human 
life in this world and the next. Why You’re 

Here provides an accessible, concrete program for the faithful 
Christian living in today’s world, fraught as it is with ambiguity, 
irony, and frequent choices among unpalatable options.

Redeeming Conflict: 12 Habits for 
Christian Leaders 
by Ann Garrido
It seems counterintuitive: conflict can be 
a blessing. But Catholic theologian and 
conflict mediator Ann M. Garrido identifies 
conflict as a potentially fruitful exchange 
that arises from living and working together 
in the diverse world God created in Redeeming 
Conflict: 12 Habits for Christian Leaders.  

From Bubble To Bridge 
by Marion H. Larson
Bethel University professors Marion 
Larson and Sara Shady make the case 
that we can love our religious neighbors 
without diluting our commitment and 
offer practical wisdom and ideas for 
turning our faith bubbles into bridges 
of religious inclusion and interfaith 
engagement. Interfaith dialogue is 
difficult, and From Bubble to Bridge is the  

        timely guide we have been waiting for.

Love Giving Well
by Mark Petersen
From the author’s month-long pilgrimage 
along the Camino del Norte and Camino 
Primitivo in Spain Mark uses compelling 
stories to vulnerably share fifteen years’ 
worth of failures as well as successes in his 
journey of philanthropy. Along this journey 
he developed practical steps for reviewing 
grant applications and achieving goals for 
philanthropy. The book offers a window 
into how people of faith struggle with 

giving, humanizes the mystique of a philanthropist, and provides 
grantmakers with tangible tools in their efforts to be both shrewd 
and faithful.

by Jenny Williams
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 PROVINCIAL OUTREACH PROGRAM

The SCSBC Directors of Learning, Greg Gerber and Darren Spyksma, 
are key presenters for the upcoming 3rd annual Provincial 
Outreach program.  These professional learning sessions will 
engage educators in a day of authenticity, considering what it takes 
to nurture individual and system-level growth and achievement 
through learning-centred design. Aimed at educators working with 
high school and middle school students, but open to all who are 
interested, the sessions aim to model effective research based 
practice for learning while paying close attention to building 
capacity within students, staff, and school communities. Emphasis will be given to developing 
assessment techniques with depth of knowledge in mind and activating the core competencies 
that lie inextricably within all students and staff alike.

These learning events are funded by the Ministry of Education and arranged courtesy of FISA BC . 8

BOARD LEADERSHIP CONFERENCE

The 18th annual SCSBC Leadership 
Conference for Christian school 
boards and administrative teams 
will be held on Saturday, November 3, 
2018, at Surrey Christian School. We 
look forward to welcoming Patti Victor 
as our keynote presenter. Patti is an 
Indigenous elder and leader in her 
local Sto:lo community and at Trinity Western University.  She will be supporting participants 
in growing a deep understanding of God’s call on us in the area of reconciliation, Indigenous 
history and the impact this history has had on all of our communities.  

The second plenary session will include a number of elements.  It 
will include an introduction to Ministry of Education expectations 
around reconciliation and Indigenous Education, stories of three SCSBC 
schools who are walking this journey in their community, and an 
explanation of the resources and plans that have been developed to 
support schools in this area of their growth and development. 

The day includes a catered lunch and a concise look at the workings 
of SCSBC through our Annual General Meeting, followed by a choice 
of afternoon workshops. If you are involved in the mission of Christian 
education, mark your calendar. You will not want to miss this event.
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Sav e t h e Dat e

news & events

CONGRATULATIONS VANCOUVER CHRISTIAN SCHOOL COMMUNITY! 

May the Lord bless you as you live into the future in your beautiful new school building, preparing 
students for a life of transformation and service through excellent, Christ-centered education.

November 2, 2018

SCSBC Finance & 
Development Pro-D at 
Surrey Christian School

Cloverdale Campus 
   (Lunch will be included)

November 3, 2018

SCSBC Leadership 
Conference and  

Annual General Meeting 
at Surrey Christian School 

Keynote Speaker: 
Patti Victor, M.A.L. 

April 8-9, 2019

SCSBC Business and 
Development Conference 
at Harrison Hot Springs 

Keynote Speaker: 

Janet Stump 
Principal, Owner at Upstream Advancement
Director of Development, The Colossian Forum

http://www.scsbc.ca

